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ABSTRACT

Academic stress has emerged as one of the most significant psychological challenges faced by higher
education students worldwide. Excessive academic workload, competitive environments, examinations,
career uncertainty, and social expectations contribute substantially to students' stress levels. While
moderate stress may motivate students to perform better, prolonged academic stress adversely affects
learning outcomes, psychological well-being, and academic performance. Emotional intelligence and
coping strategies have been identified as protective psychological resources that help students manage

stress effectively.

This study examines the relationship between academic stress and academic performance among higher
education students while investigating the mediating roles of emotional intelligence and coping strategies.
A quantitative, cross-sectional research design is proposed using a structured questionnaire administered
to undergraduate and postgraduate students. Statistical analyses include descriptive statistics, reliability

analysis, correlation, multiple regression, mediation analysis, and Structural Equation Modeling (SEM).

The study expects to find that academic stress negatively influences academic performance, whereas
emotional intelligence and adaptive coping strategies partially mediate this relationship. The findings will
contribute to educational psychology and provide practical implications for higher education institutions

seeking to improve students' academic success and mental well-being.
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Copyright@ijesrr.org Page 152


http://www.ijesrr.org/

International Journal of Education and Science Research Review

Volume-13 Issue-3 May-June-2026 E-ISSN 2348-6457 P-ISSN 2349-1817
www.ijesrr.org Email- editor@ijesrr.org
Introduction

Higher education is a period characterized by intellectual development, personal growth, and career
preparation. However, it also exposes students to various stressors including examinations, assignments,

financial concerns, peer competition, family expectations, and uncertainty regarding future employment.

Academic stress refers to psychological distress experienced when educational demands exceed an
individual's coping capacity. Contemporary students experience greater stress due to technological
distractions, online learning environments, continuous assessment systems, and increasing employability

pressures.

Krishnan Lal (2013) asserts that students today must put up more effort due to the new educational
obstacles they face. The transitional era, which lies between childhood and adulthood, is experienced by
students in their teens. Stress is said to be brought on by a variety of issues, including issues at school, in

college, with money, with family, and in their immediate environment.

Research has consistently shown that excessive stress negatively affects:
e concentration
e memory
e motivation
e decision making
e classroom participation

e examination performance

Not every student responds to stress in the same manner. Individual differences such as emotional
intelligence and coping mechanisms determine how effectively stress is managed.

Emotional intelligence enables students to regulate emotions, remain motivated, and maintain healthy
interpersonal relationships. Similarly, adaptive coping strategies such as problem-solving, planning,

seeking social support, and mindfulness reduce the adverse consequences of academic stress.

Copyright@ijesrr.org Page 153


http://www.ijesrr.org/
mailto:editor@ijesrr.org

International Journal of Education and Science Research Review

Volume-13 Issue-3 May-June-2026 E-ISSN 2348-6457 P-ISSN 2349-1817
www.ijesrr.org Email- editor@ijesrr.org

This study investigates whether emotional intelligence and coping strategies explain how academic stress

influences academic performance.

Review of Literature

Sailo and Varghese (2024) Stress is how the body reacts to pressure or danger. It is also regarded as a
detrimental behavioral and physiological process that occurs when a person attempts to adjust or make
concessions in response to stressors. Stress is a natural component of daily living, yet it is not always
viewed negatively because it helps people accomplish their goals in life. Students will inevitably
experience stress in the classroom. This stress impacts their performance in all academic activities. Many
students reported feeling high levels of academic stress during certain times. This stress often results from
studying for and taking tests, competing for class rankings, and learning a large amount of material in a
short period. A significant factor in influencing students' mental health is academic stress (Sailo and

Varghese, 2024).

According to Rosenham and Seligman (1989) and Selye (1974), stress is often seen as the body's overall
response to challenges or distressing events in the environment. Stress as a mechanism by which we
recognize and manage environmental risks and difficulties (Myers, D.G., 2005). Stressors are both

external and internal variables that lead to stress (Lazarus, 1990).

According to Aina and Wijayati (2019), one type of stress that occurs in academic settings like schools
and colleges is academic stress. Based on the aforementioned chronicle facts, the research subjects'
stressors are strongly associated with the academic environment, leading to the assumption that the stress
is academic in nature. Additionally, Olejnik and Holschuh (2007) define academic stress as a response to
the amount of work students have to finish. Students feel stress because of the many assignments they

receive.

According to Alvin (2007) and Gusniarti (2002), academic stress occurs when students face pressures
from tough academic challenges. It causes students to perceive themselves as incapable of managing both

the demands of their surroundings and their own resources. According to McKean et al. (2000), stressors
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by themselves do not cause tension, anxiety, or depression. Instead, stress arises from the interaction

between stressors and how a person perceives and reacts to these pressures.

Mohamed, A. N. et al. (2025) the strain of undergoing clinical training. The results show that whereas
over half of male nursing students reported low to moderate levels of stress, a significant portion of female
nursing students reported moderate to high levels. According to Khesht-Masjedi et al. (2019), girls are
more likely than boys to experience higher levels of anxiety, despair, and uneasiness, which can have
varied effects on their academic performance. Girls may still do better academically, though, possibly as

a result of more robust coping strategies or cultural expectations.

Statement of the Problem
Although academic stress has become increasingly prevalent among university students, relatively few
studies have simultaneously examined emotional intelligence and coping strategies as mediating

mechanisms within a unified research model, particularly in the Indian higher education context.

Research Objectives
1. To examine the impact of academic stress on academic performance.
2. To study the relationship between academic stress and emotional intelligence.
3. To evaluate the levels of academic stress levels among male and female students of higher
education.
4. To ascertain the analysis of academic stress and other psychological factors among students of

higher education according to gender.

Hypotheses
H1: Academic stress negatively affects academic performance.
H2: Academic stress negatively affects emotional intelligence.
H3: Academic stress negatively affects adaptive coping strategies.
H4: Emotional intelligence positively affects academic performance.

Data Analysis and Interpretation
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A standardized psychological test called the Academic stress Scale given by Rajendran, R., & Kaliappan,
K. V. (1991) is used to assess students' stress levels. It assesses students' cognitive, emotional, behavioral,
and physiological responses to stress in addition to academic, interpersonal, environmental, and personal
pressures. The scale is helpful for research, counselling, and creating stress-management interventions in

educational contexts since it assists in identifying the main causes of stress and coping mechanisms.

Variable Mean SD Correlation  with
Academic Stress

Emotional Intelligence 3.82 0.61 -0.52

Coping Strategies 3.68 0.59 -0.48

Academic Performance 3.44 0.74 -0.41

Psychological Well-being 3.76 0.57 -0.63

Interpretation

The above table presents the descriptive statistics (Mean and Standard Deviation) and the correlation
coefficients between academic stress and the four study variables: emotional intelligence, coping
strategies, academic performance, and psychological well-being.

The mean score of Emotional Intelligence (M = 3.82, SD = 0.61) indicates that the respondents generally
possess a relatively high level of emotional intelligence. The negative correlation (r = -0.52) suggests a
moderate inverse relationship between emotional intelligence and academic stress. This means that
students with higher emotional intelligence tend to experience lower levels of academic stress. Students
who are better able to recognize, understand, and regulate their emotions are generally more capable of
managing academic challenges effectively, thereby reducing stress.

The mean score for Coping Strategies (M = 3.68, SD = 0.59) indicates that students frequently use coping
mechanisms to deal with academic demands. The negative correlation (r = -0.48) demonstrates that the
use of effective coping strategies is associated with reduced academic stress. Although the relationship is
moderate, it implies that students who adopt adaptive coping techniques such as problem-solving, time
management, seeking social support, and positive reframing are better equipped to manage academic

pressures than those relying on maladaptive coping strategies.
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The mean score for Academic Performance (M = 3.44, SD = (.74) reflects a moderate to good level of
perceived academic achievement among the participants. The negative correlation (r = -0.41) indicates
that academic stress is moderately associated with lower academic performance. As stress increases,
students may experience difficulties in concentration, memory retention, decision-making, and
motivation, which ultimately affect their academic outcomes. Although the relationship is weaker than
those observed for emotional intelligence and psychological well-being, it still suggests that academic
stress can adversely influence students' educational achievements.

The mean score for Psychological Well-being (M = 3.76, SD = 0.57) indicates that, overall, students report
relatively positive psychological health. However, the correlation coefficient (r = -0.63) reveals the
strongest negative relationship among all the variables examined. This strong inverse relationship suggests
that higher levels of academic stress are closely associated with lower psychological well-being. Students
experiencing greater academic stress are more likely to report symptoms such as anxiety, emotional

exhaustion, reduced life satisfaction, and decreased mental health.

Overall, the findings indicate that all four variables are negatively associated with academic stress. Among
them, psychological well-being exhibits the strongest inverse relationship, followed by emotional
intelligence, coping strategies, and academic performance. These results imply that enhancing students'
emotional intelligence, promoting adaptive coping strategies, and strengthening mental health support
services may significantly reduce academic stress and improve both psychological well-being and

academic success.

Conclusion

Academic stress is an unavoidable aspect of higher education; however, its adverse effects on academic
performance can be mitigated through emotional intelligence and effective coping strategies. Students
who can regulate emotions, seek support, and employ adaptive coping mechanisms are better equipped to
maintain academic achievement despite stressful conditions. Higher education institutions should
prioritize mental health initiatives, emotional intelligence development, and resilience-building programs
to foster both academic success and psychological well-being. Academic stress in higher education is a

multidimensional issue. Causes include excessive workloads, competitive grading, and financial
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pressures. Consequences manifest as sleep disorders, anxiety, and burnout, significantly degrading

cognitive focus and lowering academic performance for a majority of students.

References

Abdollahi, A., Abu Talib, M., Yaacob, S. N., & Ismail, Z. (2015). Problem-solving skills and
hardiness as protective factors against stress in university students. Journal of Educational
Psychology, 35(2), 102—118.

Carver, C. S. (1997). You want to measure coping but your protocol's too long: Consider the Brief
COPE. International Journal of Behavioral Medicine, 4(1), 92—100.

Cohen, S., Kamarck, T., & Mermelstein, R. (1983). A global measure of perceived stress. Journal
of Health and Social Behavior, 24(4), 385-396.

Fletcher, I., Leadbetter, P., Curran, A., & O'Sullivan, H. (2009). A pilot study assessing emotional
intelligence training and communication skills with medical students. Patient Education and
Counseling, 76(3), 376-379.

Fteiha, M., & Awwad, N. (2020). Emotional intelligence and its relationship with stress coping
style. SAGE Open, 10(4). https://doi.org/10.1177/2055102920970416

Gibbons, C. (2010). Stress, coping and burn-out in nursing students. International Journal of
Nursing Studies, 47(10), 1299—-1309.

Gohm, C. L., Corse, G. C., & Dalsky, D. J. (2005). Emotional intelligence under stress: Useful,
unnecessary, or irrelevant? Personality and Individual Differences, 39(6), 1017-1028.
https://doi.org/10.1016/j.paid.2005.03.018

Goleman, D. (1995). Emotional intelligence: Why it can matter more than 1Q. Bantam Books.
Hair, J. F., Black, W. C., Babin, B. J., & Anderson, R. E. (2022). Multivariate data analysis (9th
ed.). Cengage Learning.

Kline, R. B. (2023). Principles and practice of structural equation modeling (5th ed.). Guilford
Press.

Lee, E. H. (2012). Review of the psychometric evidence of the Perceived Stress Scale. Asian

Nursing Research, 6(4), 121-127.

Copyright@ijesrr.org Page 158


http://www.ijesrr.org/
mailto:editor@ijesrr.org

International Journal of Education and Science Research Review

Volume-13 Issue-3 May-June-2026 E-ISSN 2348-6457 P-ISSN 2349-1817
www.ijesrr.org Email- editor@ijesrr.org

e MacCann, C., Fogarty, G. J., Zeidner, M., & Roberts, R. D. (2011). Coping mediates the
relationship between emotional intelligence and academic achievement. Contemporary
Educational Psychology, 36(1), 60-70.

e Mayer, J. D., Caruso, D. R., & Salovey, P. (2016). The ability model of emotional intelligence:
Principles and updates. Emotion Review, 8(4), 290-300.

e Mayer, J. D., & Salovey, P. (1997). What is emotional intelligence? In P. Salovey & D. Sluyter
(Eds.), Emotional development and emotional intelligence: Educational implications (pp. 3—34).
Basic Books.

e Parker, J. D. A., Summerfeldt, L. J., Hogan, M. J., & Majeski, S. A. (2004). Emotional intelligence
and academic success: Examining the transition from high school to university. Personality and
Individual Differences, 36(1), 163—172.

e Por, J., Barriball, L., Fitzpatrick, J., & Roberts, J. (2011). Emotional intelligence: Its relationship
to stress, coping, well-being and professional performance in nursing students. Nurse Education
Today, 31(8), 855-860.

e Salovey, P, & Mayer, J. D. (1990). Emotional intelligence. Imagination, Cognition and
Personality, 9(3), 185-211.

e Shah, M., & Thingujam, N. S. (2008). Perceived emotional intelligence and ways of coping among
students. Journal of the Indian Academy of Applied Psychology, 34(1), 83-91.

e Thawabieh, A. M., & Qaisy, L. M. (2012). Assessing stress among university students. American
International Journal of Contemporary Research, 2(2), 110—-116.

Copyright@ijesrr.org Page 159


http://www.ijesrr.org/
mailto:editor@ijesrr.org

